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Part 1: Can you see what your students

are learning?

e Classroom rituals (or Folk Pedagogy)
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gﬁ Part 1: Can you see what your students

are learning?

e Classroom rituals (or Folk Pedagogy)
e Making learning visible—don’t we already
do this?

Part 1: Can you see what your students
are learning?

. Pair up with another historian, preferably
one in a different field from your own.

2. Discuss what kind of learning you want
students in your courses to show in the
final assignment you have brought with
you (or in the final assignment of a
course you have recently taught) (10
minutes)

3. Fill in those learning goals and number
them. (Note: You may have departmental
learning goals and standards and it is fine
to use them.)
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é% Part 1: Can you see what your students

‘@ -y are learning?

. Pair up with another historian, preferably
one in a different field from your own.

2. Discuss what kind of learning you want
students in your courses to show in the
final assignment you have brought with
you (or in the final assignment of a
course you have recently taught) (10
minutes)

3. Fill in those learning goals and number
them.

4. What would students have to do to show
you they had met those goals? Be very
specific. Write this down in the other
column.

Part 1: Can you see what your students
are learning?

5. Exchange student papers with your
partner.

6. Read the papers, circling the places where

the paper shows evidence of one of the

learning goals and put the number in the

margin. You may consult on issues such

as accuracy with your partner.
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lééﬂﬁi Part 1: Can you see what your students

are learning?

5. Exchange papers with your partner.
6. Read the papers, circling the places where
the paper shows evidence of one of the

learning goals and put the number in the
margin.
7. Return each other’s papers. Evaluate your
returned papers.

What kinds of learning are visible? What
kinds of learning that you would like to see
can’t you see?
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net C || 2§~ Mills Kelly hoax

Pages
The Real Story of Edward Owens ihout
December 18th, 2008 » Bibliography
The Last American Pirate is a hoax perpetrated by students in History 389 Archives

at George Mason University in the Fall 2008 semester. History 389 is a
course called Lying About the Past taught by Professor Mills Kelly in the
Department of History and Art History. You can read a copy of the
syllabus of the course to learn more about both the course and the
motivation behind creating the Last American Pirate website. The syllabus
downloads as a .pdf file. Categories

» December 2008
» November 2008
» October 2008

» September 2008

i " » Project (28)
Jane Browning does not exist. There was a person named Edward Owens pectd

who lived in Virginia in the late 19th century, but as far as we know, he
never engaged in piracy. Professor Ted McCord is a real professor at
George Mason, but it’s worth remembering that his contribution to the
e SIem =

» Uncategorized (1)

Part 2: Alternatives to Traditional
Assignments

» Historical Fiction (Hoax?)
« Have a class adopt a Wikipedia page or
pages
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& Login

.' Page ' Discussion Read Contriibute View history | Search Q| |

WIKIMEDIA Home

FOUNDATION

Lal T Dansk EAxa  English Espafiol Suomeksi .~ Frangais Galego Hnatski Bahasalndonesia Maliano B7FE  2120]  Maxegoncin

Malti  @I@@o Nededands Polski Portugués Romind Pycowii  Tarkge Vikpaimcwra Tigng Vigt  PXI(MifF) ®IMEE)  He
‘Home
FAQ
Our projects Imagine a world in which every single human being can freely share in the sum of all knowledge. That's our
Press room .
e commitment.

Contact us = " & -
STl onirackors And we need your help. Please support the Wikimedia Foundation by donating today.
Wikimedia blog
Workwih “.‘ The Wikimedia Foundation, Inc. is a nenprofit charitable dedicated to the growth, and of free, |
Local ehapters multiingual content, and to providing the full content of these wiki-based projects to the public free of charge. The Wikimedia Foundation operates same of
?_,"Jj;tg;:m the largest collaboratively edited reference projects in the world, including Wikipedia, a top-ten internet property.
Wikimedia Shop
v Si L . .

Bt Wikimedia Strateaic Plan 201011 Annual Report

h: Wikipedi: lunte at a "backstage pass" event organized by the British Museum

|Working with the educational sector. In the age of the open web, there's the potential for student
projects to be more than just exercises. Pioneering professors have long assigned Wikipedia writing
as coursework to their students. Everybody wins: students get an audience for their work, teachers
successfully motivate their students, and readers get better articles. Wikimedia chapters have also
reached out to schools to develop media literacy and to promote responsible use of Wikipedia in the
classroom

IPhnlagmph' Indiana University students of Barry Rubin's Seminar in Urban Economic Development
|are improving Wikipedia articles as part of their coursework

Providing access to Wikipedia everywhere. The next billion people to discover the web will do it
using mobile phones, some without ever having touched a laptop. We need to make sure that our

Historical Fiction (Hoax?)

« Have a class adopt a Wikipedia page or
pages

« Put together an exhibition or virtual

exhibition (public)
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é& Part 2: Alternatives to Traditional

Assignments

Historical Fiction (Hoax?)

Have a class adopt a Wikipedia page or

pages

« Put together an exhibition or virtual
exhibition (public)

e Put together an in-class

exhibition/contest

Historical Fiction (Hoax?)

Have a class adopt a Wikipedia page or

pages

« Put together an exhibition or virtual
exhibition (public)

« Put together an in-class

exhibition/contest
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Part 2: Alternatives to Traditional
Assignments

Historical Fiction (Hoax?)

« Have a class adopt a Wikipedia page or
pages

« Put together an exhibition or virtual
exhibition (public)

« Put together an in-class
exhibition/contest

e Individual translation assignment
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a Individual translation assignment

“At the end of the course, students complete
a final assignment that calls for them to pull
together everything they have learned. With
Zinn and Johnson in mind, they write a
memo to Sen. Robert C. Byrd arguing for
one of the books as the best history to adopt
for a program of adult education. It is an
impossible assignment. Both books are
arguably good histories, or bad ones. But
impossible tasks call for the utmost one is
capable of.”

Lendol Calder, "Uncoverage: Toward a
Signature Pedagogy for the History Survey”

Part 2: Alternatives to Traditional
Assignments

Historical Fiction (Hoax?)

Have a class adopt a Wikipedia page or

pages

« Put together an exhibition or virtual
exhibition (public)

« Put together an in-class
exhibition/contest

e Individual translation assignment

« Detailed outline essay
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Part 2: Alternatives to Traditional
Assignments

What kinds of final assignments could you
use in your course to make learning visible?

Adelaide 08-09 July 2012

H211/1210: Latin American Culture and Civilization I September 26, 2011

Detailed Outline Essay Exam #1*

For this assignment, you will prepare a detailed outline of a potential essay. It should take the form of a
series of clear points arranged in paragraph form, with notes and bibliography, so that the argument, the
evidence and the connections you are making are clear. Each point should be a complete sentence or
complete thought, not just words and dashes. In other words, the outline should look close to a final essay:
the important thing is that you should focus above all on your argument, vour supporting evidence and
analysis, and not on the final stylistic flourishes of a completed essay. This is why this kind of exam is
called a “Detailed Essay Outline” to emphasize its structure. Your Detailed Outline will be judged on the
quality and clarity of your argument, connections, explanation and use of evidence, and it should be 4-5
pages long (17 margins, 12-pitch font). Make sure to use course materials only (assigned readings, class
notes and projects); that means no internet sources will be allowed. An example of a detailed outline
essay and the grading rubric are available in Oncourse/Detailed Outline Essays.

Your detailed outline essay should answer the following question:

You are researching about Mesoamerican and Iberian history prior to 1519 and you know nothing about
what actually happened during the conquest (after 1519).

What conclusion(s) can you arrive at when you compare and contrast Aztec and Iberian societies and their
worldviews prior to 1519? Why? Explain and support with evidence from course materials, Without the
benefit of hindsight, what aspects of each of these societies do you think could have helped them or
hindered them in the process of conquest after 1519 in Mexico? Explain and provide specific evidence.

*Due on Monday. October 3. 2011 by 12 noon. Submit an electronic file in Microsoft Word of vour

25/07/2012
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Part 3: How could you prepare students

to demonstrate their learning at the end?

1. Write down your final exercise and all

the things students will do to show you

what they have learned.
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Week 2-January 18,
no class--MLK day,
Jan. 20

Ready
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establishe-Create
teams--Practice
doing "close reading”
of the source and
imenogating it
Narratizing the

Begin teaching
students about close
reading

-]

sociely in the Barbarian West

Wednesday. readiness assessment on
textbook chapter, demonstration of how to
narrativize the textbook. In discussion
sections: close reading using Polycarp

1« » n\B204 Course template for 2009¢s //

Early Barbarian
Europe

Remainder of
textbook chapter 1;
The Passion of St.
Polycarp

[Marratizing the

texibook in the main
class: close reading
of Polycarp in

discussion sections.
i<alani and Eric will
mode! using the first

three chapters, then

Practice using CLIP.
Students will have to
read and write
comments on the
reading (as
homework); close
reading for diflerent
kinds of evidence

Readiness
assessment on
week's readings in
Wednesday's class,
ensuring that
students have done
the reading

Ed - A Namatizing the textbook in the main class: close reading of Polyearp in discussion sections. Kalani and Eric will model using the first three chapters, then the students will
A [ B c D | E | F I G | H =
Mo cortent Content and Instruction Readings and Topic  Modeling(What is  Practice(What form  Assessment(What is. Pre- and post Poirt
Objectives of the being modeled?)  will the practice being assessed?  Assessments (What
week take?) What method used?) is being assessed?)
1
Unit 1 Get the class Late Roman antiquity and early Christian  Early Christianity and

2 textbook
Week 1-January 11, Get the students Monday: Questions for lecture section: The syllabus, The  Using CLIP RAPs Non-graded Pre-test assessment 0
13 familiar with the Philosophical underpinnings-why TBL, why first part of chapter 1 Readiness on the notion of
syllabus; get them  little lecturing. Why should we use narrative assessment in audience in
diided in sections  sources and fiction in history? How can we discussion sections  Wednesday class;
into teams; use them in a useful way? Wednesday: omework
pretest on audience; what do they knaw assignment using
about audience and historical context and highlighter for
why should they care? Also about the Polycarp life, due
teams In discussion sections: form Monday at noon.
criterion based leams, have sample
3 readiness assessment.
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é& Part 3: How could you prepare students

to demonstrate their learning at the end?

1. Write down your final exercise and all
the things students will do to show you
what they have learned.

2. Break down the final tasks into

components; decide when you will teach

the components; decide how you would
assess the components.

General Discussion:

What are your responses to this process?
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