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“It’s not what you say.  It’s what they hear.”
Red Auerbach
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Smith Hall, University of Washington

When did you suspect you were 
“doing it wrong”?
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{

The End
of the History Survey

Rethinking the Introductory History Course

Lendol Calder
Augustana College  

“We have descended into what some 
consider the dark age of declining 
enrollments, professional unemployment, 
and a growing rejection of history by many 
students who seem to agree with Henry 
Ford that history is ‘bunk.’”

Gilbert Fite, 1974

The Crisis of History Education
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Ferris Bueller’s Day Off  (1986)

The Obvious Harm
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End Slide

“Less than one‐quarter of students 
perform at or above the Proficient

level in 2010.”Another Harm

Question: What is history?

A Less Obvious Harm
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Are there other harms?

boredom poor test performance
misconceptions 
about history
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It is very important that you learn about traxoline. 
Traxoline is a new form of zionter. It is montilled in 
Ceristana. The Ceristanians gristerlate large amounts of 
fevron and then brachter it to quasell traxoline. 
Traxoline is important because of our zionter lesige. 

1) What is traxoline?

2) Where is traxoline montilled?

3) Why is traxoline important?

(Attributed to Judy Lanier)

1991 booklet written by 
Obama’s literary agent 
promoting Obamaʹs 
anticipated first book, Journeys 
in Black and White.
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“Our chief concern must not be the history major . . . but 
must be the student who will never take another history 
course. It is our responsibility to this citizen to aid him 
in equipping himself with an important tool for life. A 
lethargic, meaningless, and meandering history survey 
will not do this. . . . If we do not reform, our elimination 
will be justifiable.” 

Ronald Ridgely, “Will the History Survey Be Salvaged,” (1973)



After Standards Workshop 2 25/07/2012

Adelaide 08‐09 July 2012 11

 Goal: Introduce the discipline as a subject 

 Method: Follow the textbook T of C

 Big Question: What does the textbook/ instructor say?

 Assessment: What the textbook/ instructor said

 Pedagogical Assumption: “attic” theory of cognition

Coverage Pedagogy
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Alternatives to Surveys

Coverage “Plus”

Reacting to the Past 
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Alternatives to Surveys

Coverage “Plus”

Reacting to the Past 

Uncoverage: A signature pedagogy that 
uncovers the discipline’s core mental habits 
deemed vital for citizens and human beings

Backwards Design
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Step 1: Identify Desired Results

What do they need to 
know, do, & value?

How to decide what’s worth 

understanding from Wiggins & McTighe (1998)
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 Have no obvious “right” answer

 Raise other important questions

 Address the conceptual foundations of a discipline

 Naturally recur

 Are framed to provoke and sustain student interest

Essential Questions

{ What would count as evidence they 
learned it?

Step 2: Design Assessments
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Howwill they learn what they need to 
know, do, & value?

Step 3: Plan Learning Experiences

My Survey 
after 
Conversion 
to 
Uncoverage



After Standards Workshop 2 25/07/2012

Adelaide 08‐09 July 2012 17

Misconception Alert:
Uncoverage ≠ No Content

Units

• History for Beginners

• WWII

• Origins of the Cold War

• Society & Culture in the Fifties

• the Black Freedom Struggle

• Kennedy/Johnson Liberalism

• Vietnam

• The Long Sixties

• New World Disorder

{
Objectives:

• A Big Picture overview

• A “They Say” to provoke 
an “I Say”

• Visual Literacy & Analysis

Day 1: Visual Inquiry
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{
Objectives:

• Use historical thinking 
to make sense of 
primary documents 

• in writing

• orally

Day 2: Critical Inquiry

{
Signature Cognitive Moves 
of Historians

Questioning

Connecting

Sourcing

Evidence‐based Inferencing

Multiple Perspectives

Humility

Day 2: Historical Thinking 



After Standards Workshop 2 25/07/2012

Adelaide 08‐09 July 2012 19

{
• What is the story?

• How are 
interpretations of the 
past secured?

• What does the story 
mean for us?

Day 3: Moral Inquiry

{ {Traditional Coverage

 textbook is the syllabus

 text is read cover to cover

 textbook  is the primary 
resource

 What does the text/lecturer 
say?

 Assessment based on 
repeating what the textbook 
says

Uncoverage

 texts are resources for core 
inquiries

 sections are read that support 
overall objectives

 secondary + primary materials

 How do historians warrant 
what they say?

 Assessment based on authentic 
performances 

Toward a Signature Pedagogy 
for the Intro History Course
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 Meaningful Big Questions

 Recurring Authentic Assignments

 Regular, public performances

 Hybrid Pedagogical Activities

 Scaffolding for Difficult Cognitive Skills

Why Uncoverage Works

In introductory courses,
what is worth enduring understanding?
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Calder

 Questioning

 Connecting

 Sourcing

 Inferencing

 Multiple P.

 Humility

Andrews & Burke

 Change

 Context

 Causality

 Contingency

 Complexity

Lasser & Kornblith

 Pastness

 Presentness

 Constructed

 Facts Don’t 
Speak for 
Themselves

 Contested

Penny Gold

 Change

 Context

 Complexity

 Evidence

 Limits

What Elements of Historical 
Thinking Should be Taught in the 
Intro Course?
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What to Read
Joel M. Sipress and David J. Voelker
The End of the History Survey Course: The Rise 
and Fall of the Coverage Model
Journal of American History 2011 97: 1050‐1066.
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How I Assessed Effectiveness

What Students Say

 Course Evaluations

 Student Self‐Reports

What Students Do

 Graded Assignments

 Think Alouds

Think Aloud 
Coded 
Transcript
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Rating the subjects

Subject #1  (T‐A #1)

Questioning 3

Connecting 3

Sourcing     2

Inferencing 3

Multiple Perspectives    1

Limits to Knowledge     1

1 ‐‐‐‐‐ 2 ‐‐‐‐‐ 3 ‐‐‐‐‐ 4 ‐‐‐‐ 5         

naïve                  sophisticated

Combined Results

All Students #1 #2  

Questioning 2.4 4.0 +1.6 
Connecting 2.6 3.6 +1.0 
Sourcing 2.5 3.5 +1.0 
Inferencing 2.5 3.7 +1.3 
MP 2.7 3.4 +0.7 
Limits 2.8 3.2 +0.4 
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