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Smith Hall, University of Washington

When did you sdspect you were
“doing it wrong”?
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inking the Introductory History Course

The End
of the History SQVQY
{

Lendol Calder
Augustana College

“We have descended into what some
consider the dark age of declining
enrollments, professional uni yment,
and a growing rejection of h‘y many
students who seem to agree enry

that history is ‘bunk.”
Gilbert Fite, 1974

The Crisis of History Education
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Ferris Bueller’s Daip@ff. (1986)

The Obvious Harm

Adelaide 08-09 July 2012 4



After Standards Workshop 2 25/07/2012

QUESTION
Identify the

President and tell
why he was important

!6:7m Lincoln ;
.The * 5 colrec
Nation's >

Report Card

U.S. History

RATIONAL ASBESSMINT OF EOUCATIONAL PROGAESS AT GRADLS 4, 8 AND 12

“Less than one-quarter of students
perform at or above the Proficient
level in 2010.”
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Question: What is history?

A Less Obvious Harm
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boredom

Are there other

PLEASE DONATE
TODAY!
Help keep this valuable resource online.
Support 911truth.org
Thank you.

And here's anather way to donate, doing what
you alreadly do online:

Goodsearcn.om

New to 9-11 Research?

= 911 Victims' Families’ Review of 9/11
Commission Report

= The Facts Speak for Themselves Vel-
sourced listing of facts about 9/11, updated
regularly, hosted at 911 TrhNews com

» Complete 911 Timeline and Loss of Civil
Liberties Since 941, Searchable database
resources from 'mainstream’ sources

> 9-11 Research: An Attempt to Uncover the

Truth About September 11th, 2001 (Outstanding,

well- organized, solid research)

= Top 40 Reasons to Doukt the Official Story
of September 11th, 2001

> Nanothermite information Why were
military-grade explosive chips found in the
towers' dust throughout Lower Manhattan?
Peer-reviewed paper, more information anc
summary.

= International Center for 9111 Studies Not-

for-profit organiz dedicated to the scientific

en1 the
President and fell
why he was important

Abhcm Lincoln

46.58% cormrect

misconceptions

X poor test performance
about history F p 7

arms?

SUPPORT

THE TOP 40

REASONS TO DOUBT THE OFFICIAL STORY OF SEPTEMBER 11th, 2001

« An outline in simple talking points ...

‘Wie are continuing to compile the best documentation links for every single point on this page, and intend to post the updated versi
and mare from the info. Thisis a and time-co p fyou have useful links, please send themn to janice[at)9)
Ifyou use the search function with title key words, you will discover that 311Truth.org is home to articles backing virtually every point]
available atthe Complete 9111 Timeline (hosted by cooperativeresearch.org), the 9111 Reading Room (311 readingroom.org), and
complaint {Justiceford11.org). For physical evidence discussion, see Point 7.

THE DAY ITSELF - EVIDENCE OF COMPLICITY

1) AWOL Chain of Command
a. Itis well docurmented that the officials topping the chain of command for response to a domestic attack - George W. Bush, Donall
all found reason to do something else during the actual attacks, other than assuming their duties as decision-makers.

b. Who was actually in charge? Dick Cheney, Richard Clarke, Norman Mineta and the 8/11 Commission directly conflict in their acc
events, such that several (or all) of thern must be lying.

2) Air Defense Failures

a. The US air defense system failed to follow standard pi for to diverted flights.

b. Timelines: The various responsible agencies - NORAD, FAA, Pentagon, USAF, as well as the 9/11 Commission - gave radically
cases upheld foryears), such that several officials must have lied; but none were held accountable

¢. Was there an air defense standdown?

3) Pentagon Strike
How was it possible the Pentagon was hit 1 hour and 20 minutes after the attacks began? Why was there no response from Andre
to Air National Guard units charged with defending the skies above the nation"s capital? How did Hani Hanjour, a man who failed 3
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AGENT, 1991: 'Barack Obama,
ard l..a-r Review, was born i

WHO WILL No Long
ER TOLERA
the GREED and CORR TE
Ui
% PTION of the

(']

—

YOUR anﬁ I nAan~

AXOLINE
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It is very important that you learn about traxoline.
Traxoline is a new form of zionter. It is montilled in
Ceristana. The Ceristanians gristerlate large amounts of
fevron and then brachter it to quasell tr

Traxoline is important because of our z sige.

1 What is traxoline?
2y Where is traxoline montilled?
3 Why is traxoline.important?

(Attributed to Judy Lanier)

1991 booklet written by
Oba ry agent
pro ma's

Bar ack antici tbook, Journeys
Obama in Black ite.

Barack Ghima the first
African-American president of
the Harvard Law Review, was
born in Kenya and raised in
Indonesia and Hawaii. The son
of an American anthropologist
and a Kenyan finance minister,
he attended Columbia,
University and worked as a

Adelaide 08-09 July 2012
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“Our chief concern must not be the history major .. . but
must be the student who will never take anotheérhistory
course. It is our responsibility to this citizen &

in equipping himself with an important tool

lethargic, meaningless, and meandering histo y
will not d . If we do not reform, our elimination

4

will be ju

Ronald Ridgely,“Will the History Survey Be Salvaged,” (1973)

i m‘g\\at Hou Iwamed Hy M

Thank You for N ‘ ? nd Best of Luck

o

wit
Toas brillig, and tl f nulrh i the toahe;
All mimsy fwere t ‘.‘r:xﬂ!u outgrabe.
“iletonre the Fabberfvo | the clafos that catel!
Hefoare the Fhubjub| Acade“‘icagdrift ‘E‘:mhrr-_‘.nzl!rlg!"
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w Goal: Introduce the discipline as a's*" .
o W

v Method: Follow the textbe~’ " Co\““?’

& Big Question: W* &-\5\\'15‘01‘].

Coverage Pedagogy

Liberty & Power Gil Troy Iwan Morgan Josh Brown Jim Loewen History Blegroll Editor's Desk Walid Phares

Nows OAHI/NCPH Sessions “Chart the Future of Teaching the Past” lezmizes) €83 [SEmd
HNN Teacher's Edition %z::u 3 L. b\ n U r
-
R By Craig Thurtell HISTORIANS RATE OBAMA N
ol
HNN Articles 5-21-12
Blogs T W T W oo SRRSO TeET l . HI}S‘IQﬁrYp
. lar now v
Hot Topics Showing 2 comments Sort by popular not
Hi|
Roundup
Craig 1 Jonathan Dresner
Books over tv
History
Features He eor This is great material, a very helpful roundup of state-of-the-art SoTL,
Teach ) .
HNN Videos o, but it persists in a fallacy that deeply grates: the presumption that
History P Y ply 9 P p
R ot coverege‘ models are unthinkingly comprehensive, asl if such a thing
were possible, and that's what makes them problematic. In fact,
?:Ui‘c‘ "coverage" is a narrative and analytic history which is often highly
(OAH/ selective in focus and approach. It has to be: we can't teach history by
offerec doing a day-by-day or year-by-year chronology. That we who practice
remis ) )
fhat he coverage pick a wide variety of topics represents the realities of history: K8
= = relative a great many factors matter, and history really is about studying a wide
| |directtextbook () this ev 9 Y i 4 : ving Lty!
. usfroundupjhistory _on_tv he array of social realities.

I do think there's something to be said for abandoning or complicating
some survey approaches, but I also think that blanket statements like
"coverage has failed" are a kind of modernistic absurdity.

4 days ago Like Reply

Adelaide 08-09 July 2012 11
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& Coverage “Plus”
g Reacting to the Past

Alternatives to Surveys

BARNARD

About the Program - About the Program
Consortium Membership The "Reacting to the Past” (RTTP) consortium, a group of 40 colleges and
universities that have developed the RTTP pedagogy, invites other institutions to

Staff & Administration N
join them

Awards & Honors . R . B
“Reacting to the Past” (RTTP) consists of elaborate games, set in the past, in

Commentary which students are assigned roles informed by classic texts in the history of ideas.
Class sessions are run entirely by students; instructors advise and guide students

Curriculum » .

i and grade their oral and written work. It seeks to draw students into the past,
Conferences & Events > promote engagerment with big ideas, and improve intellectual and academic skills.
Instructor Resources > Pioneered in the late 1990s by Mark C. Carnes, Professor of History at Bamard

d Herable devel )
News and Publications R College, RTTP h?s (' pment and exy In
addition to the eight games currently published by Pearson Education, another
Streaming Videos » twelve games are being developed by teams of faculty from across the nation.
Special Initiatives » All of the games are set in the past, and thus might be regarded as history, but
Contact Us each game also explores multiple additional disciplines. Part of the intellectual

appeal of RTTP is that it transcends disciplinary structures. In addition to games
Home currently published in the RTTP Series (Longman), the consortium seeks to
expand the curriculum by supporting faculty workshops and collaboration on new
game designs that explore a variety of histarical moments in the humanities and
sciences.

The consortium was established by six institutions (Bamard College, Loras
College, Queens College, Smith College, Trinity College, and Pace University) in
2001-2002. Initially founded to support the development, implementation, and

assessment of the RTTP iedainii with suiinrt of a iram from FIPSE. U.S.

Adelaide 08-09 July 2012 12
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& Coverage “Plus”
& Reacting to the Past

& Uncoverage: A signature p that

overs the discipline’s core mental habits
med vital for citizens and human beings

Alternatives to Surveys

S o -
lUnoersTANDING BO»CRN'_D*\E&‘S—MPQ
by|Blesian =

Backwards'Design
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Worth being
familiar with

Enduring
Understanding

What do they need to
know, do, & value?

Step 1: Identify Desired Results

= Represent a big idea having enduring
value beyond the classroom.

m Reside at the heart of the discipline
(involve "doing” the subject).

m Require uncoverage
(of abstract or often
misunderstood ideas).

m Offer potential for
engaging students.

"“Enduring” understanding

How to decideswhat’s worth
understanding from Wiggins & McTighe (1998)

Adelaide 08-09 July 2012 14
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w Have no obvious “right” answer ‘ I

g R er important questions

® the conceptual foundations of a discipline
w Naturally recur

& Are framed to provoke and sustain student interest

Essential Questions

Worth being
Assessment Types fleee-=m7777 tamiliar with

Traditional quizzes and tests ==~~~
® paper/pencil
a selected-response

a constructed-response ~e_ Important to

IPerformance tasks and projects «- know and do
= open-ended
m complex
= authentic 4
*~. "Enduring”
understanding

at would count as evidence they
learned it?

Step 2: Design Assessments

Adelaide 08-09 July 2012 15
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How will they learn what they need to
know, do, & value?

Step 3: Plan Learning Experiences

SYLLABUS HIST 132 | Problems in US History WWiIl-Present

My Survey e T .\.‘; = m W C.w;m-::z -«1
after ¥ e
Conversion

Our Question: What is the Story of American History?

“The pastis never dead " wrote Wiliam Faulcner “1is Aot even past”
I I CO v 1 8 €73 of Tea Paries 4nd far of OGS, Of IaSESHD Shed o Alranam Lincoin and Ronsdd
Reagan, when a popularradio and TV hestpretends o be 3 histry professor (Genn Seck) whi anchier

sroduces hisory caroons he dams are nisircaly acourats and untissed” (Wike Fuskates) Faulner
neverseemed mone right T pastines on and nstorcs! claims e 3l sround us.

Undersianding e present e, requires kncwing e past And how do we know e past? By e siores
we el about L Sutwh isory justa mater of opinion, where a
Sones are eQqually val

caled history '3 argumentuitiout end®

Sinck Mese quEstons are BTE REaRol e disoping ofistory, ey Wil B $oAtand oEmirn s
n¥oduchry course. Everyfing we do will engage one or mok of e ollowing questons

ate the stories they tell?

= What thinking habits help us discern good history from bad history?

Adelaide 08-09 July 2012 16
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Units

- History for Beginners

- WWII

. Origins of the Cold War

- Society & Culture in the Fifties
. the Black Freedom Struggle

- Kennedy/Johnson Liberalism

. Vie
. Th ies
. Ne isorder

Misconception/Adert:
Uncoverage # No Content

" to provoke

TO AMERICA

INFORMATION FILM #7

WAR COMES -
{ o

iteracy & Analysis

Day 1: Visual Inquiry

Adelaide 08-09 July 2012 17
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Objectives:
Use historical thinking
nse of
cuments

Day 2: Critical Inquiry

.'-—‘_.‘ e

EARN Big

MONEY !
_-_‘_‘—-—-‘—‘—-
BECOME 2

HIST
HISTORIAN

Signature Cognitive Moves
of Historians

Questioning

Co

So

Evi ed Inferencing
Multiple Perspectives
Humility

Day 2: Historical Thinking

Adelaide 08-09 July 2012
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Paul @

WA 2o i - What is the story?
gReigel Johnson . .
— = { tions of the

d?
s the story

mean for us?

HISTORY :

OF THE "“
UNITED HISTORY
STATES [ the
AMERICAN

PEOPLE

Day 3: Moral Inquiry

{ Traditional Coverage { Uncoverage

s textbook is the syllabus texts are resources for core
2 inquiries

text is read cover to cover sectionthl d that support
overa

textbook is the primary 1
resource second ry materials

b 1o How do ns warrant
g;/;l?t ithe text/lecturer wﬁ b 't:L ey say?
Assessment based on authentic
Ass ased on performances

repe: atthe textbook
says

Toward a Signature Pedagogy
for the Intro History Course

Adelaide 08-09 July 2012 19
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& Meaningful Big Questions

& Recurring Authentic Assignm

& Regular, public performances'
brid Pedagogical Activities

‘folding for Difficult Cognitive Skills

Why Uncoverage Works

In introductory coutses;
what is worth enduring understanding?

Adelaide 08-09 July 2012

25/07/2012

20



After Standards Workshop 2

Calder

Questioning
Connecting
Sourcing
Inferencing
Multiple P.

Andrews & Burke

Change
Context
Causality
Contingency
Complexity

Humility .

Lasser & Kornblith

Pastness
Presentness
Construc

Facts Do
Speak for
Themselves

Contested

What Elements of Historical

Thinking Shouldfbe, Taught in the
Intro Course?

Penny Gold
Change
Context
Complexity
Evidence
Limits

WHAT QUESTIONS DO WE ASK OF THE PAST? HOW? WHAT? WHERE? WHEN? WHY? WHO?

™

HOK CAN WE FIND OUT? HOW DO WE EVALUATE THE EVIDENCE?

WHAT QUESTIONS DO WE ASK OF THE PAST? HOW? WHAT? WHERE? WHEN? WHY? WHO?

10K CAN WE FIND OUT? HOW DO WE EVALUATE THE EVIDENCE?
WHAT MATTERS? WHY DOES IT MATTER?

HOW D0
HE KHOW?
CAUSE AND EFFECT
« What were the causes of
past events?
« What were the effects?

»

WHAT MATTERS? WHY DOES IT MATTER?

HOW DO

WE KHOW?
WHAT QUESTIONS DO WE ASK OF THE PAST? HOK? WHAT? WHERE? WHEN? WHY? HHO?

THINKING LIKE
A HISTORIAN

THROUGH THEIR EYES
« How did in the
vovter vt "

WHAT MATTERS? WHY DOES IT MATTER?
1O CAN WE FIND OUT? HOW DO WE EVALUATE THE EVIDENCE?

HOH DO
HE KNOW?

CHILLVM 11 $300 AHM &SHILLYM 1VHM
¢IINIAIAT JHL 3LYNIVAT IM 00 MOH €LNO QNI IM HYD MOH

OHM EAHM ¢NIHM E3UIHM LVHM CMOH ¢L5Yd THL 40 NSV IM 00 SHOILSIND LYHM

HOW DO
WE KNOW?

CESA2, UWW, WHS - 2008

Adelaide 08-09 July 2012
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lUnpErRsTANDING
by|[Blesian g
THE CHALLENGE > L >
OF RETHINKING
HISTORY EDUCATION

On Practices, Theories, and Policy

-
BruceA.VlnSlad‘_'injgﬁ
L X

What to Read

Joel M. Sipress and David J. Voelker

The End of the History Survey Course: The Rise
and Fall of the Coverage Model

Journal of American History 2011 97: 1050-1066.

Adelaide 08-09 July 2012 22
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What Students Say

v Course Evaluations
& Student Self-Reports

What Students Do
& Grad
w Thin

ments

How I Assessed Effectiveness

Think Aloud
Coded
Transcript

Adelaide 08-09 July 2012

I'm trying to, lets see here, yes, in the editorial, the Chicago Murders
Editorial, it says that.

“The Chicago Murders™

11. “public peace”  So on the one side, from an editorial from New
York we have, saying, the police were just walking over there to disperse
the mob, a bomb was thrown, policemen died. Berkman who is an
anarchist himself, who would be biased, is saying without waming, the
police “threw themselves...” What doesn’t make sense here is that if the
bomb, if there was an explosion and seven policemen were killed and they
were the only killed, let me rephrasc this, uh, okay, its saying that the
police attacked, if you do this in chronological order, the way he has it
written, the police attacked without warning, right, that’s casy to follow,
but then they say as they start attacking, a bomb was thrown but only
seven out of those people were killed, and all seven happened to be
policemen, that doesn’t make a lot of sense. I'm gonna continue reading
though because although that part is biased and doesn’t make a lot of
sense, and it might not be historically accurate, there might be other stuff
here that can give an explanation as to what was going on at the time.
Okay.

“The Haymarket Tragedy™

24. “the workers”  okay so we have a clash going on, okay, but I can
appreciate the part about the class struggle and the difference between the
‘workers and the employers but I don’t agree, or it doesn’t make sense

about the bombing part. That part I don’t think is completely without bias,

So now I'm skimming through all the different documents I have here.
I'm gonna skim through Berkman’s other paper.

“Now and After, 1929"

7. “the world” For some reason I'm reminded of Communism
here.
13. “of all that.” Apparently this is from “Now and After” as well,

um, that doesn’t really make sense cause if its not about bombs and it’s
not about war of each against all and barbarism then why was a bomb
thrown from the mob who were anarchists.

17. “to violence...” okay, so he does admit that.

20. “and violence?” I'm just rereading that one and thinking about it.
He’s kinda drawing a far, far fetched analogy there between the military
there and anarchism.

27. “without force” okay, I don’t need to know that.

32. “fellowman.”  Okay, I'm gonna reread that one. Okay, the only
argument I can have against this part, the very last sentence is that that’s

e

A

&

H
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Subject #1 (T-A #1)

Questioning
Connecting

Sourcing

Inferencing

Multiple Perspectives

Limits to Knowledge

naive

Rating the subjects

All Stude nts
Questioning
Connecting
Sourcing

Inferencing
MP

Limits

Combined Results

sophisticated

25/07/2012
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Uncoverags: Home - Microsoft |
Fie Edt Vew Favortes Took
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Uncoverage

Toward a Signature Pedagogy for the History Survey

The history survey is changing. Everything about the course is changing—teachers, students, content,

t for the survey’s traditional pedagogies, which are optimism and denial. Optimism—for an

age
(£ Lendol’s Skes.
48] ATAT Business Intermet Services

design that equates teaching with mentioning, Denial—of a mountain of evidence making plain the
inadequacies of such an approach, Teachers struggle against pedagogical inertia; students endure the old
unreliables of *stand and deliver” and *lecture and discussion.” Knowing what we now know about how pecple
learn, isn't it time historians developed a distinctive pedagogy for surveys making use of history’s own cognitive
*signature”?

This Web site introduces a model for an “uncoverage” survey: H132 “U.S. Histary: WWII to Present” course. It is
far from a perfect survey. It hardly exhausts the possibilities for what a signature pedagogy could loak like. But |
offer it here for the review of my peers and for the purpose of stimulating more conversation about new goals

view Welcome Videa
and methods for history surveys.

(tree Quicktime player
required)
Is This Web site for You?

About Dr. Cald
Bibliography

The Problem with Coverage

What Uncoverage Looks Like Evidence for Learning

Old pedagogies never die. Examine the course design Are there reasons to think
What's 50 wrong with and matenials for HI 132: 5—-‘ that “uncoverage” i

s
that? “The United States: WWII i | effective? How I found out
ta thePresent.” — for HI 132,

A

This site supplements my article on teaching the survey that appeared in the March 2006 Journal of American History.

© Lendol Calder, with the assistance of Melissa Beaver at the journal of American History
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