THE NE! SPEECH EDUCATION PROGRAM FOR THE STATE OF CALIFORNIA

Mrs, Mabel F. Gifford, San Franecisco, Cal.

I should like to open my paper with a quotation from Professor-Edward
72, Rowell of the University of California:

"In the last two decades a revolution has taken place in the conception
which our biological and social scientists hold of the nature ani function
of speech in human life. In the older science the view prevailed that speech
has primarily to do with the expression of our state. of mind. In the new
science the view is held that speech is an essential activiiy of human life
which fulfills an indispensable funetion in the real business of living,
and without which there could be no cooperation, no division of labor, no
governmental institutions, no social codes, no civilization. This is essen-
tially a diffecrenco in perspective, primarily, but it is a difference which
makes speech seem a thousand times more vital thing than it seemed to be
before." - ‘

As g result of a California State survey mede by Mr. Nicholas Ricciardi,
our State Chief of Secondary Hducation, it was found -- first, that only a
small proportion of High School students were taking any of the courses in
speech -- whether known by Oral English, Oral Expression, Public Speaking,
Dramatics, or Speech Correction; -- second, that these courses offered were
inadequate to meet the actual needs; and third -- that many of the teachers
conducting courses in Oral English had not had adequate speech training.
As a result of thesec findings, Dr. Ricciardi asked me to serve as Chairman
of a State Commitice to draw up rccommendations for revision of the rules
and regulations of the State Board of Education relative to Seconiary School
Programs of Study. Last winter we invited mony representatives from all the
Universities, Teacher Training Colleges, High Schools and Elementary School
Supervisors, City and Rural, to meet for the purpose of formmlating recom-—
mendations to place oral speech training onm an equal basis with written
English requirements.

The following brief summry was submitted to the State Board of Educa-—
tion:

1. That the point of wview with reference to the nature of speech
training which should characterize the teaching of speech in Secondary
Schools should be that speech is a tool in the common business of living
as well as in the speech arts, This view is particularly opposed to the
older conceoption that speech training aims at the development of speech
effects,

2. That one year full time intensive work in the fundamentals of speech
be required of every student for graoduation, as soon as this requirement can
be put into effect. Pending such a regulation the Committee recommends that
one half year of such work be required for graduation, carrying one half
.unit of credit.



3. That only specially trained teachers of speech be permzltted to teach
such a course, All of these teachers should have the minirum training in
Speech ‘required by the Department of Education, plus a course in Speech Cor-
rection and Mental Hygiene. (In cases where the problem of administration
makes such a requirement difficult, the members of the staff teaching speech
should be obliged to complete their training in the summer sessions of the
University or Extension courses for teachers in the field. )

4. That teachers of speech should not rely for material on any one
toxt book, but should use with judgment the four or five standard modern texts

5., That any new important principles that have not yet found their way
into text books should be brought into the class room by the teacher:s This
refers particularly to the subjects which deal with the emotional and social
ad justments of the students' personalitics. '

6. That every local high school should be brought into a consciousmess
of the value of specch training and that the cooperation of each teaching
staff in the school should be secured for the promotion of better speech
standards.

7+ That in the tcaching of speoch, the method which may be broadly
designated as the "project method", should be employed in preference to -the
method which proceeds from the development of individual technique.

8. That teachers of specch should have their attention specially
called to the need of meeting problems of personal adjustment in the stu-
dents -- toward this ond the teacher should have training in Mental Hyglene
and Speech Corrcction,

9. That teachers in the Department of Spcech should be allowed neces—
gsary time for individual consultation with students.:

10. That the course covering ome half yeé,r's time should carry one half
unit of credit.

11.. That the work of the rcquired specch course be given in the Sccand
or Sophomore year of the High School curriculum and be prerequisite to all
upper grade work in speech. . :

In March, 1932, in responsc to these recommendations, -the State Board
revised the rules and regulations (relative to Junior College and Secondary
School programs of study) to include the "Attainment of a satisfactory mas-—
tery of Oral and Written English." This was of the naturc of an enabling
act to permit changes in courses of study.

In April the name of the Committee was changed to Superintendent Kersey'c
Committee on Speech Education. The broad term "Speech Education" includes
training in voice, phongtiecs, oral reading, conversation, spcech making,
dramatics, debating, mental hygiene and specech correction (defects amd dis-
orders). As a logical result of our mew perspective, we embarked on the
preparation of coordinating courses of study covering the English reguire-
ments and overy phase of speech training extending from the Kindergarten
through' the entire school system and teacher training institutions.,



What our thoughts at this time were may be gathered from a statement
developed by Professor Rowell, from ideas found in recent discussions of
speech training: Teachers of the subject of speech (which subject has in
the past gone under such nemes as Oral English, Oral Expression, Elocution,
Public Speaking, the Speech Arts, etc.) have been quick to sense the signi-
ficance of the new appraisal of the human power which they have been itrying
to train. They have reformlated the purposes of speech training to accord
with this fuller appreciation of the function of speech in human living,
and they have adjusted their teaching principles and methods in line with
those purposes,

The result of this change in point of view and in the principles and
methods relating to the subject has been thiss

Speech is now taught as an important part of the affairs of life.
Speech training is being carried into ‘the public school, into the clinic,
into the home, and into the mrsery.  Speech ig thought of less in terms
of its graces as such, and more in terms of its functional efficiency. There
is no ignoring of the values of true oratory, of fine conversation, of dis-
tinguished speaking of whatever sort, or of any of the speéeial speech arts.
But all of these processes are taught in a way which keeps the student re-
minded that they are . a part of life's most vital functions.

That such a change in the character of our speech training should have
an important bearing on the question of the place of speech education in the
school curriculum is easily manifest, It is important, nevertheless, that
we single out a few facts about cducation, speech, and speech training which
are particularly indicative of tne educational ‘values which inhere in this
subject:

l. All educators recognize the principle that our primary interest is
in teaching pupils and not subject-matter. Perhaps the most important aim
in education is to bring out all the significant and valuable responses of
which the personalities of our children are capable and to bring subject-
matter to bear upon these vital responses. Speech training comes as near
dealing directly with the personalities of the pupils as a school subject
possibly can.

2e In present-day accounts of the human power to think, much is made
of the fac¢t that thinking is 1nextr1cably linked together with speech.
Among psyohologlsW, indeed, it is sometimes said that speech and thinking
are in important respects 1dentlcal in nature. 3But common sense itself is
sufficient to tell us that wé mould our thoughts through the medium of lan—
guage and can do so in no other way. It would follow therefore, that poverty
of speech must constitute a handicap to thought, dnd conversely, that ex-
cellence in speech must be an available aid to thought. Thus speech is more
than an essential factor in the practical Dbusiness of living; it is an es-
sential factor in the business of thought.

3. Speech has much to do with releasing the normal adaptive creative
poviers of the peraonalityi: Among the phenomena which come frequently to
the attention of memtal hygienists is the fact that when people are unad-—

Justable their unadjustability rogisters itself directly in the form of



poor or even defective speaking., Among the phenomena which come frequently
to the attention of teachers of speech is the fact that the securing of
normal speaking ability usually involves the securing of a more nomal per-—
sonality. Speech training, should; therefore, be looked upon as contribut
tuing importantly to the freeing of the powers of the personality.

4 G0Ad speech contributes to the effectiveness of the normal person-—
ality in general and is of special value in meny recognized professions in
rarticular, Trained speech is undoubtedly one of the most -important tools
in man's life, C !

5. Speech training is transferable in an extremely high degrse from
the classroom to 1life itself. In the speech classroom we are teaching
pupils what we all have to do almost comstantly throughout our lives."

The Committee thus agreed that if the program were to be entirely ef-
fective it must begin in the carly clementary grades during the habit form-—
ing years., In somc parts of the State there are alrcady eostablished Pre-
School and Nursery classes. Plans arc being made to give speech instructiom
by means of games to the 1little ones, and to instruet the parents in the
fundamentals of good speech as well as in the correct mental and emotional
control. Child guidance clinics, physicians and psychologists, who make a
special study of behavior problems in children, are constantly cncountering
situations in vhich parents are responsible for mladjustment reactions in
children. Some of these boharvior reactions arc:

Causing the child to be nervous; to disobey; to have toemper tantrums;
to be dishonest; to become timid and fearful. Of course, no intelligent and
thoughtful parent deliberately intonds to injure a child, but oven the most
intelligent often do not consider all the angles of the problem involved in
the relationship of parent and «child. Both preventivo and remedial methods
should be given to parcnts; for it is always casier to prevent the develop-
ment of unhealthy behavior than it is to correct it

Perhaps this principle is best illustrated in the pamphlet for parents
by Dr. Lawson G. Lowrey, Direchor, Child Guidance (linic, National Committec
for Mental Hygicne. Dr. Lowrey has the parcnt ask himself:

1. Do I cauwse my child to be nervous?

By: Being ncrvous myself?
Telling him about it so I may have his sympathy?

Constantly reminding him how norvous he is?

Telling other people in his prescence how nervous and queer
and odd he is?

Vorrying over his health and hobits?
Worrying him with my werrics over him?

Coddling him physically and monta-lly'f



Denying him independence of thought and action?
Expecting too mch from him and driving him all the time?
2. Do I frighten my child so he becomes timid and fearful?
By: Threats of the "bogey-man'?
Threats of leaving him?
Threats of horrible punishments?
Telling him frightening stories?
Inflicting my fears and terrors on him?
Constant worry over his minor accidents, ailments, and habits?

It is from such exvironments that meny of the nervous speech disorders
arise. In such cases the conflicts arising from emotional maladjustmeont are -
expressed through the speech tract in sposmodie disturbances. These symptoms
scon become fixed because both parents and child believe it to be a specch
difficulty, aftor which the entire attontion is placed upon the symptom with
little regard for the causes that arc producing ite As it contimes, many
personal and emotional associations gather around the defective speech idea.
This results in what we call the "speech or word blockade,' which must be
replaced by the "fluency pattern,” Our public school procedure for this has
been carefully tested oub over a poriod of seventeen ycars —- but I shall
not have time to discuss it in this paper. The retraining necessary to cor-
rect this complicated result is often difficult and requires considerable
time. Therefore the great nced is for prevention wherever possible.

The upoor'h education and co~ordination program will cover many phases
of individual nceds, inecluding the artistic, scientific, mechanical and
pathological (physiecal and. emotional).

Whoreas the acute states of fear and scelf-consciousness may be found in
the nervous speech disorders, & large number of students are not able to
adequately express themselves because of timidity, shyness, and a feeling
of inferiority. A fully adequatt program must includc not only subject mat-
ter, but the changing of habits that govern these conditions. All this must
be worked out in diffcerent steps'which include: the providing of activities
that promote confidonce and self-control and the development of the poise
that leads 1o a better adjustment to 211 the life situations. TFor older
students the reconditioning is donc through re—odur:utlon, in vhich the
student hims elf takes an active part,

For the last ten ycars a successful cxperiment covering this field has
been worked out with 50,000 children in tho public schools‘of Detroit, under
a Dapartment called "Human Engineering." Dr. Ricciardi and I have been
much. interested in this project. This work was started and is still main-—
tained by Mre W. J. Wright of that city. It was financed through a private
source, - Monthly lessons were given o large groups of students by & trained



staff. The subjects discussed were those that pertained to the every-day
life and problems of the children, They were presented in such a way as
to appeal to their reason, Then followed their desire to co-operate be-
cause they were convinced that conduct follows definife laws, such as that
of "cause and effect, "™ namely : That if they decided on certain conduct,
a result or effect was sure to followe They were shown how to look at the
"oricetags" on every life experience and to decide whether the experience
was worth the price to be paid. Some of these topics discussed were:
lying, cheating, shirking responsibility, discourtesy, truth, cause and
effect, habits, mastership and self control, our value to soclety, service
and many o ther character forming ideas. Results from this public school
experiment have proved that ethical subjects can be not only understood, but
worked out intelligently in the lives of children ranging from the fourth
grade through High School. This influence extended into the homes to a
marked degree. . -

The same general obJjectives were agreed upon for both elementary and
secondary levels, These were as outlined by the EBlementary Schocl Com-
mlttee of Northern California as follows-

l« To impress upon parents, teachers, and pupils a knowledge that
speech is basically interwoven with the inbegrated development of the in-
dividual.

2. To impress upon teachers the principles of Mental Hygiene involved
in the teaching of reading, dramatics, and speech improvement.

S To develop in the individual an acceptable standard of speech, ade-
quate for every social and vocational demand.

The Specific objectives were:

1. To stress the importance of the best physical and mental basis for
speech. } :

2., To develop in the student an appreciation of the flow of good
speeche ’

3. To develoP that type of speech in the child which will
a. Not attract unfavorable notlce to itself.

be Which is understood by the greatest number of
people in every part of the country.

Ge WVhich does not announce his birthplace nor
consig 30 him to any partlcu.lar class, ’

These specific objectives are to be achioeved through attentmn to
physmal, emotional and social adjustments :

For Teacher Tralmng Ins‘cltutlons, the Committee unanimously passed the
following -resolutions

Whereas: No standards of excellence in habits of voice or specech among

>



our childven can possibly be attained unless their tcachers by example and
precept inculecate such standards from the beginning of, and throughout the
years of elementary and secondary study, therefore be it

Resolved; that the Chairman of this Committee request the State Superin-
tendent of Publlc Instruction to present to the State Board of Edncation
the following recommendation: :

That the State Board of Education reguire of all candidates for certifi-
cation as teachers in the public schools of this State, the satisfaction of
a definite -standard of excellence in voice and speechs To satisfy this re-
quirement all candidates must pass a speech test to be given by the speech
departments of teacher training institutions, in conjunction with the de-
partments of education in such institutions,

The procedure for such speech test should be uniform throughout teacher
training institutions, and should consist of a preliminary diagnosis of
voice, speech faults with recommendations for remedial work, early in the
candidates' training, to be followed by such further tests as arc necessary
to satisfy the examining body of sufficient improvement.,

Both preliminary and subsequent diagnosis should trace the following
general outline:

A. Sentences should be chosen containing all the different speech
sounds, wihich the student should read; and on this basis a partial diagnosis
should be made of Voice guality and Dictioh.

B. A brief connccted passage should be read to test the range and
strength of the voice, and )

Ce The diagnosis should be completed on the basis of conversation with
the student which should reveal the speech habits of daily conversation.

State and National surveys have revealed the appalling number of chil-
dren and adults, running inté zm.lllons, handicapped by serious defects and -
disorders of speech, to say nothing of the vast unsurveyed munbers function~
ing everywhere 1nadequ.ately because of poor speechs I

At this point, I should like to mention the effort our Bureau of
. Correction of Spcech Defects and Disorders has nade to meet the needs of the
former, the Speech handicapped group. At the close of the 1932 biennium,
our rccords show that classcs in the correction of speecch defects and dis-
orders have been established in 67 cities and towns, represen’slng % counties
with 115 teachers in charge.

The total enrollment in the speoch correction classes was reported as
22,121« Of these, 7,955 were enrolled in the Nervous Spcech Disorder group
(S‘cammcring, Stuttermg , Nervous Hesitation and Cluttermg) 3 the remainder,
14,166 in Articulation Defects (Sound Substitution, Infantile Speech,
Delayed Specch, Oral Inactivity)., Practically all of these cases were severe
enough %o be classified as very definite handicaps. Our trained speech
teachers corrected 2,759 of the Nervous Specch Disorders and 7,189 of the
Articulation Defects, Of the remainder of those onrolled, the majority were
reported as greatly improved., (In most places wo maintain a five year



follow-up plan to checir on the cases reported corrected)e

The activities of the staff of the Bureau of Correction of Speech De-
fects and Disorders, consisgting of the Chief and two Field Assistants,
includes conferences with School Superintendents, Teachers, Principals,
Institution officials, Supervisors, parents, murses and Child @uidance
Clinics. Addresses werc made to various groups, such as Parent-Teacher
Associations, Welfarc organizations, Service Clubs and Teachers Institutes.
(I have malntamod a clinic for the norvous specch disorders at San Quentln,
the State Penitentiary, during the last ‘threc years for the purpose of making -
case studies). P

Those working on our Speech Education Committee can foresce mosi
gratifying and far-rcaching results that will acerue from a well coordinated
coursec of study. Especially will this be fclt in the Speech Departments of
Colleges and Universitics where they can begin their courses on a mich higher
level, when the fundamentals have been thoroughly mastered in the clementary
and secondary public school departments, as well as in the teacher training
institutions,



