Ny

Rauin’

MAGAZINE

In This Issue
An Essay By
Dr. Gordon Brumm

.
|
|
]




-

MAGALZINE

A0 A A 2 4

Oct

Suffolk University . Boston. Ma

n This Issue

Gordon Brumm

Dr

p———e

> . o i

RAVIN

Pubtisher
Editor
Photography
Art;, »

Layout

Advisor

contributed by

Davide Rohde

Susan Beland

Robert D. Mckillop
Malcom J. Barach

is @ monthly sub;

b

ks



i) el - .

Page 2 \ s RAVIN

October 1972

br Gordon Brumm

Publisher

k University
Editor Peter B. Butterfield
Photography Da » Rohde
An Susa
Layout

contributed by  Robert D. Mckillop
Advisor Maicom J. Barach

-~ - »
Rauin
MAGAZINE
is @ monthly supplement of the

BT

A

October 197

Editorial

RAVIN' Page 3

On Gordon Brumm

Dr. Gordon Brumm, a former professor of Philosophy
was released from his teaching position at Suffolk on
April 13, 1970 as the result of a hearing by the Faculty
Committee on Tenure, Promotion and Review. Quoting
an article appearing in the SUFFOLK JOURNAL of
May 20, 1970, On November 21, 1969, Dr. Brumm was
told by Dr. Grunewald (former dean of the colleges of
arts and sciences) that his contract would not be
renewed for the following vear. Dr. Grunewald gave, as
the one and only reason. an extremely negative
uation by Dr Sahakian, Philosophy Department
Chairman

[RY

A< Dr. Brumm was in his second vear of teaching at
Suffolk he had not received tenure so the University
had no legal obligation to rehire him

A\t the time he received his notice from Dean
Grunewald. Brumm made an appeal to the Student
Government” Association for a student survey of his
teaching The results of the survey were as follows: 66
percent rated “him “Superior”; 26 percent “com
petent” 6 per

ent “fair”. and 1 percent " poor

Ihe Journal article also stated “In his statement to
the faculty Committee, Brumm claimed chiefly that the
evidence showed his teaching to be entirely adequate
by any reasonable standard. and that in any event no
serious attempt was made to evaluate his teaching:
that events indicated the reason for non-rehiring came
from outside the Department (Philosophy): and that
past actions by the Administration and-or the
Chairman indicated pressure against his speaking out
on political or semi-political issues (his main activities
having been in connection with the Coalition for New
Politics); this leading to the conelusion that the alleged
academic reasons were actually only excuses, and the
real reasons for the non-renewal were in violation of
academic freedom

With the publication of this article RAVIN
MAGAZINE makes no attempt to pass judgment on
the results of the hearing. We are presenting Dr
Brumm's essay as a point for thought and discussion
We invite your ‘comments

Suffolk; Education for Mediocrity

by Dr. Gordon Brumm

he best way to describe Suffolk 1s by way of its
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misconception, sometimes endorsed by the
administration, interpréts Suffolk as a place of
Horatio Alger opportunity, where those who are
poor or otherwise disadvantaged may find success
through  (personal)  struggle an in
terpretation which immediately raises questions
s to why the poor must struggle more than
others. what the consequences of their having to
struggle are, and whether they can go as lar as
their elite counterparts anyway. Such guestions
yre circumvented by what is probably the more
common view, that the gulf between the two
schools is a morally innocuous. natural con
sequence of a sorting-out by ability which follows
trom society s quest for excellence According to
this interpretation. Suffolk is part of a system
whereby the greatest rewards are given to those
who can achieve most. with the school’'s ad
ministration and Taculty strugghng bravely to
help their students achieve as much as possible

But the validity of such a view s far from s

vdent For wnoting the problem o rela
ihihities it ocould be argued, tor example. than
democracy and true equahty demand the
devoting of more resources to the less apt

tudents

order to bring them up o level

Moreover. the common view is profoundly

o Suftolk
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hetween the two sct not merely the result
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I'he faculty is probably more heterogeneous
than at elite institutions. Roughly, it can be
divided into five categories

1' Hard-Core Conservatives. The most
powertul group, by virtue of numbers, longevity
and rapport with the administration Strongly
professionalistic, authoritarian, and extremely
conservative educationally, stressing discipling
ind memorization in their courses. In most
rvative as well

cases, politically cor

) Estabhishment Humanists. Most of the other
veterans fall into this group. Somewhat liberal
politically, but careerist and  educationally
conservative, though tending to teach more
openly, with more humanistic content, than
hear hard core

) Young Careerists. Not yet established More

or less liberal educationally. but derate-to

anservative politically  Bound to the status gquo
1 Young Activists. Radical or left-liberal. both

cducationally and politically  Relatvely in
olved There are few of these, and even fewer
vho sty on tor any length of tame
Old Timer A\ decreasing number  of
eterans of Suffolk with insecure professional
. who adhere to the status quo out of
Almaost without except tacults members
W these catppories teach the traditional subject
Tatter thear disciphines. whether it he hberal
L educa B treat the
et er hitterent wa Some. mainly
e Conserva k  like
oy e
' |
. l i
il \
fer 1 |
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vapise th } heca
I ell <t nts Fur
' ey tenl b hold
i K tron
A suttolk gave hance
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A f the degree 1= important tor the more
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adept students at Suffolk, it is crucial for the
mass of students who determine the
predominant atmusphere of theschool. These
include some from middle-class backgrounds
who are looking for an casy place; but to most
Suffolk appears to be the way of upward social
maobility, a way out of the working class and into
the world of the white collar. They represent
Middle America. Politically, their attitude is on
the whole conservative, the politics of those who
find meaning in lovalty to authority, who have
hopes for a better future. who don’t want to rock
the boat. Radical thought seems too expensive
for they are hving on margin a situation
only

izpravated by their seeing Suffolk as thei
chance at college education They tend to despise

the more difficult courses, both drillmaster and

humanistic, for they are poorly prepared, especially
tor the ereative and analyue thought which college

hould demand. and e hittle desire to pursue the
ihpeets They generate a pervasive aura of surly
interest deseribwd by one student as
parthy
Neo-Colonial Establishment
Suftolk wht seem somewhat paradoxical
wher ou first think abou it Why should

nstitution so, when it offer

them a chance to rise in the orld” And why
he e he conver 1l and super
t jcation which are 1

sdapte ra growth in students, or
AHich Gt ited By <t ar hoth*
yIbeit unexpected, key to the

Horne
1lism in Laun Ar

the cultural

“| was never

called ‘Doctor’ so

frequently in my life.”

P P & 1o the imperialist nation are the
¢ t ns su 1 and the groups
great world of

pr anagers and

{ o the of the

« ¢ the and ad

& <ttt spond to the colonial

ding o the produce of the onial
« the reducated) labor and the loyalty

t Suffolk graduates

I'he young instructors at Suffolk are like young
officials sent out from the imperialist country
(i.e.. from graduate school at the elite in
stitutions), and eager o return

I'he curriculum both liberal and professional

correspdnds to the culture of the imperialist
nation, essentially alien to the colonial people
and impressed on them by the glite. This serves
as the pathway to success. Suffolk students, like
the colonials, are assumed by evervone involved
tincluding themselves) to be inherently inferior
but by ahsorbing the dominant culture (or by
seeming to) they can hope to attain some
measure of status and self-esteem as part of the
dominant system

All this may illuminate the features of the
status-ladder occupied, at different levels, by
both Suffolk and the elite institutions; Resour
ces. abilites, and qualifications collect at the top
without, however. any attempt to promote a

heightened sense of morality among those at the

thi snderance of
Meanw hile
culty alike

ppier and

top ). a

ability to act and make

vvervone at Suffolk
that life at the top 1
more valuable Individuals ther

tudents a

assume
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emulate the elite 1as far possiblel by ad
th
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ough th

eing

contfor
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called “"Dogtor <o frequer
function of the taculty, th
culcation of some form of
make the students eligible for advancement
To this definition of their role. faculty members
make three types of response Some instructors
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zenerally younger ones — give the kind of power supposedly resides with the veteran he second notable protest. was the Kent consider self-control to
course associated with elite colleges, attempting members of the faculty, who have been around Cambodia  Strike. When the crisis ~ broke necessary and morally requ
promote understanding. albeit of traditional Suffolk for up to 25 years. What was previously a meetings led by students asd several of the implies what should be quite evident from r
weademic material Their efforts are hampered genuinely repressive atmosphere, politically vounger laculty evoked the largest political political history. vix.. that both businessmen and
avy schedules and apathetic students, plus and socially, has now loosened somewhat (so response Suffolk had ever seen, and the student workers generally interpret social phenom r
ok of recognition for their educational ef that the literary magazine, for instance, need not body voted to strike The faculty cooperated by the sanle way (e.g., attitudes toward w
torts Their attrition rate is high _ fear censorship on grounds of obscenity), but the allowing all students to postpone or escape their recipients. or toward “losing” inf Vietnam i
Fhie other two types of course provide the form chain of command still resists any such final examinations  But beyond the initial this in turn seems the only way to explain their
it hiberal education without the substance At challenge to its power as students organizing to response. the Suffolk strike was deeply disap similarity of political viewpoint despite dif
¢ eatreme that group of instructors make curricular demands (or requests) on a pointing. for it ceased to be much of anything ference in economic positon. (Consider. by
Hard-Core Conservatives who give department chairman. And apparently there is but @ holiday after the first couple of days contrast. the relation between intellectuals and
and sterile drills in memorization of still a feeling that one dare not take chances nts ran screaming out of Suffolk’s doors businessmen. By and. large. their econom
(some of these used class attendance in Needless to say. democracy in the governance of and headed straght for the beaches, in most positions are closer than those of workers and
tvrmining ther grades, while they were still the school is practically non-existent, and vses. much to the despair of the few activists businessmen: vy the political differences are
They aim to make their neither student nitiatives nor student w e inu-War projects. And so much greater.)
' fitticult. o as to determine which organization for change (except the harmless K¢ verv little purpose save Since the sensibility of power and contre
re capable of succeeding in their Student Government typel are encouraged (One Howing <tud < to escape from school. It did to prevail in the working-class egvironment
chairman dredged up the outside-agitator not even serve to educate many of them out of from which many Suffolk students come. and in
N3 e Mo s the third group of in theory. insisting that any efforts by students to thetr truly amazing ignorance about the War the business environment, to which many of
Lot who present factual material in an organize themselves on behalf of reforms in his them aspire, their possessing il should not be
y=v and pleasant ind superficial — way  They department could not  possibly b » Dimensions of Focus surprising. They acquire this sensibility from
L i in easy pathway into the autonomous ) previous schooling, from home. a r the
' wnt world bke unctuous operators in the m—————————— = It it ShThent., @ voung instructor workaday world; most have it when they enter
il appatatus. forever offering to smooth et he { he wishes to further his Suffolk, and most have it when they leave
by means of their inside contacts “Students ran screaming T h this purpose, 1 would Memorization drills promote it, and the «
| pter studer 1~ | have mentioned, tend - harismatic but harmless courses do nothing to discourage it. while
fespise wter two types of course. The Give lectures that express current passions and genuine. challenging courses often su

e e “iaare 1eeeout of Suffolk’s doors—

of lack of relevance and can be av

but stop short
( The sensibility of [ree

m" 0" “‘ I . .~‘. ] Vlvvl“m'lx: .|‘r\<Huv' \\:\nm the ) ¢St to either act or to think veing the Id : 4
‘ B ans< hittde in terms of their ex and headed Stl’alghi through to basic answers. (2) In Seeing the worlc <|‘~A setof ways toexy s
e . spise the first two types in MV EFSALIOF \h administration and senior feelings JIH" eXercise |)r|‘- dom. one’s goal being
tavor of the vasy courses  They judge acco g o v R ol 5 ebellions as o escape inhibitions ( thus foregoing control over
slue I the comme !tyli:ilk uur‘mrd:'r‘: for the beaches...” cansseny gl .~\’ : ng ::;.v“ry‘;k.;h.‘.’r\uu\’:\.::[ others also) and to be free and expre
slesevan’s iTues They are attracted o in 5 ¥ temit—dissidents—reatv—wani—is This sensibility is the moving force behind the
ot \ . 4 who can “‘sell o more powerful the person you say soft revolution of recent times. and most ol T
! ‘ nd who will get them through as — k Ky \ otte Ha gacquired a certain recent radical attacks on schools and univer
P ble. w regard for the . f o rience and some good recom sities have appealed to it
vaalue of the merchandise e G SavERi opportunity and go 3) The sensibility of reas and crit o
HBut no matter how adroitly Suffolk students € lacking the confidence € prestigiol ition readiness to reason out questic f ind
¢lear the vducauonal hurdles, all parues together, lacking the ir On the other hand, instructors at a place like life and ;w\-“ ’“m'\u ize the status quo on th =
veogmize that | i large they are = than a superfic Suttolk can by | in instlling a basis of one’s conclusions. and 1o act
' ¢ the Jldn t get into anvthing world® e el . i ri n their students cordingly
¥ | that even when they get 11 1 ¢ arized in ms of The problem is how o brinp”Middle Ame
u heir opport es will be less suffolk hree < t es of looking at the students out of their subsery
b { <av. Harvard graduates In o vorld, three dimensions of focus for ones ladder. out of their belief tp
Suftolk ~tudents are losers by the standards et once « of constry what 1s im piness lies in conforming to '
4 k accepts This produces a ge he ) belief that the system is s an be
pression a contemyg how " trol Seeing changed and which 3 I'hese
Curer embers tend to despise the as a more or less inescap > set of stude need o 1
' i losers und thus marking themn ations ¢, with one's basic aim being dependent of thay defined
he t ) Sersa inmuch the same way po to gain control or others well as to gain svstem anidentity based ¢
Brit 1 ot Ir wer oneself, as a condition of control es. th understand. t
- wh ers An extreme m festation is what anthto combine with others
« t r and from was 1 ¥ calls “"cont sons the there use in flatter
i temy the sway Certair embers need and ability to get a sense of identity and they are as-kood
riahs ] grading stude relv for worth only by submitting oneself to the demands ventional standards. 1t s
nanner of B Bt of a superior and oppressive force and acting as themselves the s iast-agiect
s 2 a cha % é its agent oppressing others whole colonialist. status-ladc
. g Board SR able This sensibility seems to prevail among most controlgcheme 1 d
N n < exclusively of e businessmen and most workers. Both tend to see T'his purpose hetic ar
swiers and business executives, the majority ¢ and the no al that the world as a pecking order and both aim to authoritarian, drillmaster educat s
} or GO"y of and runn faculty ef climb higher. except that : group is near the also ill-served by an educ r
b the Preside Deans to the to accede P top and wants to keep what it has while the other attempts o promots i " g
ent Chairmen A great deal of informal practice basis car the bottom and wants to get more. Both expression by way ¢ 2
'
*
c »
{
F
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arena for rapping (regardless of the desirablity themselves be ready for such an education -

of freedom and self-expression as ingredients of ( though this would not prevent its being useful)

the good life ) Such an education can only Iheir attitudes remind me of an oceasion when |

prepare the student to escape and evade, not to wis in graduate school. and went to the Dean's

challenge It tends to produce an intellectual and office with some problem  His secretary made a .
moral lumpenproletariat taking their cue from a special effort to take care of my request, and

refined demagoguery — a mass of people whe then charmingly sard. “You see how important

react to particular shocks or alarms as a matter vouare' 1 thought was puttir von, and |

of emotional reflex. without understanding what turned off For 1 hureaucracy had never
they are doing and without any lasting com considered me important before and so |
mitment. as exemphied all to well in the Kent couldn’t believe 1t considered me important
hodia Strike then  Lakewise many  student weustomed Lo o

I'he identity which needs to be discarded is one system which make enseless demands on
based on the sensibility of power and control them. may construe new methods s ju
I'he identuty which needs to be gained is one mother demand. only mare ditheult because
based on the sensibility of reason and criticism requires active mstead of pa e partcipation
I'he education required is one which converts the and questions established presuppositons They
student from the one to the other. The immediau will be agpravated. just as weare told the prisoner
purpose is to teach the student to reason, and t. released trom the Bastlle were aggravated by the
apply his reasoning to situations in which he can unlight atter years of darkm

act And it this e hrought
What would such an education be like? This i thout in any "t like
hara o sav. except that it would be quite d:t Sutfolk ' ¥ numbers of
ferent from most or all of what 15 lata highly com f
college like Suffolk. in fact probably unlike Thete « b el {:mist s
anything most academics have ever seen aho sta hi t ! tor i hey
would have to be hike the usual elite education i vt vke 1t the k 1 place iht
challenging the student to be critical and in Cogniti t politic 1 Wia
tellectually independent. but on the other hand it One of the r reles te thy
would have to be a people’s education, basing elopme he  tende
iself on concrete problems of concern to the radical r left-ibera suttolk A
students, and thus de-emphasizing traditional 3t _uther sehool L { the
material Dealing with concrete problems 1t onventional ehitist statu Just i
would break down traditonal dividinglines cadily ux theg teongervative ur a-poht
between disciplines St 1e : it suttolk atn ‘u '

wative would be stresse K thelras \ ; purs
d as instruments of ter orote cant } wwes the freld :

Such an educauon possi at a college such " he establishmi « 1 oever eparuny
as Suffolk. but to bring 1t about on a significant warthwhile insteactos el | mear
scale would no easy thing In the first place Yot Ak b thgsn re rema
its exact t and con would have tw he . N . he y "
worked out experimentally in practime Secone " h ot s fluence () 3 e
many faculty members w i oppose not " ",‘_,.. h " x . veause other
mentuon admimstrators, because it would sur up R ire re pleasa re helptul w
the students, or because 1t wld  challenge € r ¢ t elieve the "
accepted standards of professional competence rs " .y 't case |
Perhaps some teachers could be won o by cuppe he } st offe ¢ ght at a
arguments based on their alleged professional hool hike Suffolk g L as 1l ad
#oals | growth, self-development. autonomy et trators but rue educator Trien:
of all studentsi, but this 1s not like many ecognizing that t ne of the st portant
cases. Third, many of the students would not i educational-political arenas

"
c ~
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